













よって提唱された「学問を通じての教育 Bildung durch 
Wissenschaft」という標語とともにあるフンボルト理
念は，日本を含め，世界各地の多くの大学に影響を与え





る深刻な政治介入も含まれる（Charle & Soulié 2007 : 
Schultheis et al. 2008 : タイヒラー 2006 :天野2006 : 西


















Research Training in EU member countries and the Humboldtian model
Naoki ISO
In this essay, I examine the Humboldtian model of higher education, and the unity of research 
and education at universities, from the perspective of research training and researchers’ careers. 
While such a viewpoint is critical in evaluating how the Humboldtian model actually works, it has 
not yet been considered in Japan.  I draw on examples from universities in the UK, Netherlands, 
Belgium, and France, which I visited on business trips for Osaka University.   In the UK, Vitae’s 
Research Development Framework reflects the character of research training, which is common 
across other EU member countries.   In Netherlands, the Humboldtian model may be questioned, as 
undergraduate and graduate education are partly divided in terms of two different languages, with 
research closely connected to the latter rather than the former.   In France, apparently, research and 
education appear to have been divided, with the nation appearing to refuse the Humboldtian model. 
However, actually, the model has actually been accepted and is now becoming far more evident 
at the University of Paris-Saclay.   Although the Humboldtian model is not often apparent in the 
universities of such countries, it does exist and it contributes to their undercurrents.  These European 
cases raise questions for the future of the Humboldtian model of higher education, especially through 
the system of research training.



















































1993=1995 :  221）．
大学教授職に関しては，国際的に研究が蓄積され，国
と大学によって実態が大きく異なることが指摘されて
きた（Boyer 1990 : Gordon & Whitchurch 2010 : 潮木 


















































A領域　Knowledge and  intellectual abilities
 （A1） Knowledge Base
 （A2） Cognitive abilities
 （A3） Creativity 
B領域　Personal effectiveness
 （B1） Personal qualities
 （B2） Self-management
 （B3） Professional and career development
C領域　Research governance and organization
 （C1） Professional conduct
 （C2） Research management
 （C3） Finance, funding and resources
D領域　Engagement, influence and impact
 （D1） Working with others
 （D2） Communication and dissemination























































































































































































































る（Clark 1993=1999 : 223）．ここで確認しておくべき
フランスの特殊性は二点ある．一つは，グランドゼコー
ルというエリート教育システムである（Bourdieu 1984, 
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